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Accreditation of my institution. I certify that the information and data provided in the report are true and
correct to the best of my knowledge.
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Chemeketa Community College ¢ 2025 Mid-Cycle Self-Evaluation Report



Chemeketa Community College prohibits unlawful discrimination based on the following:
Race, Color, Religion, National Origin, Sex, Marital Status, Disability, Protected Veteran Status, Age, Gender,
Gender Identity/Expression, Sexual Orientation, Pregnancy, Whistleblowing, Genetic Information, Domestic
Abuse Victim, Expunged Juvenile Record, Injured Workers, Protected Hairstyle (CROWN Act), Victims of
Domestic Violence (Sexual Assault, Stalking, and/or Harassment), Political Affiliation or Belief, Tobacco Use
During Work Hours
Or any other status protected by federal, state, or local law in any area, activity, or operation of the College. The
College also prohibits retaliation against an individual for engaging in activity protected under this policy, and
interfering with rights or privileges granted under federal, state, or local laws.
Under College policies, equal opportunity for employment, admission, and participation in the College’s programs,
services, and activities will be extended to all persons, and the College will promote equal opportunity and
treatment through application of its policies and other College efforts designed for that purpose.
For concerns, inquires or complaints regarding student disability accessibility and accommodations contact:
Section 504/ADA Coordinator Students
Karen Alexander, Director, Student Accessibility and Testing Services
503.399.5276
For concerns, inquires or complaints regarding employee disability accessibility and accommodations contact:
Section 504/ADA Coordinator Employees
Patrick Proctor, Associate Vice President, Human Resources
503.315.4586
Persons having questions or concerns about Title IX, which includes gender-based discrimination, sexual
harassment, sexual violence, gender based violence, and stalking, contact the Title IX coordinator, Jon Mathis at
503.584.7323, 4000 Lancaster Dr. NE, Salem, OR 97305, or Report Sexual Misconduct | Chemeketa Community
College.
All persons having questions or concerns related to Equal Employment Opportunity or Affirmative Action should
contact the Affirmative Action Officer at 503.315.4586, 4000 Lancaster Dr. NE, Salem OR 97305.
Individuals may also contact the U.S. Department of Education, Office for Civil Rights (OCR), 810 3rd Avenue #750,
Seattle, WA 98104, 206.607.1600.
To request this publication in an alternative format, please call 503.399.5192. For language access please call
503.315.4586 or email patrick.proctor@chemeketa.edu.
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A Note To the Reader:

Exhibits appear at the end of each section; in Section 3, they appear at the end of each
subsection.

For the best reading experience, review the Acronyms and Definitions page and its links, then
read the report, pausing to review links at the close of sections/subsections.

This report was largely drafted by January 1, 2025. In light of executive orders issued by
the new federal administration, this report was revised to remove polarizing language while
clarifying Chemeketa’s commitment to supporting every student. The College’s Mission,
Vision, and Values and strategic framework remain the same. Where language was revised,
references to relevant NWCCU accreditation standards were included to provide additional
clarification.
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Acronyms & Definitions

This report uses the following six Chemeketa-specific acronyms.

AOE

Academic and Organizational Effectiveness. Supports accreditation, institutional research
and reporting, programmatic assessment, curriculum, and scheduling.

CAl

Center for Academic Innovation. Facilitates and coordinates faculty professional
development programming, provides training and support with academic technology and
outcomes assessment, and ensures distance education program quality.

DS

Disaggregated Scorecard. Tracks the College’s indicators and metrics that can be
disaggregated, highlighting significant differences among different populations.

IRR
Institutional Research and Reporting. This office is part of AOE.

LOAC

Learning Outcomes Assessment Committee. This faculty-led committee governs
Chemeketa’s approach to outcomes assessment, in collaboration with administrative and
faculty colleagues.

SPS

Strategic Plan and Scorecard. A spreadsheet that houses the College’s strategic framework
— Mission, Vision, Values, Strategic Themes, Indicators, Metrics, and annual Strategic
Priorities — as well as actions identified for improving metric performance and propelling
the College toward mission fulfillment.

The following three terms are used frequently in this report.

Unit
The 80+ academic and service budgeted components of the College. Units include career
technical education programs, general education disciplines, outreach locations, student

services, and operations departments. Each unit develops a Unit Plan annually and conducts
a Program Review every three years. Academic units also maintain Assessment Plans.

College Council

The College’s broadly representative strategic planning group that sets College direction,
tracks progress, and recommends adjustments.

Executive Team

The thirteen College executives who lead the institution and allocate resources.
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Profile: Chemeketa Community College

Established in 1969 and first accredited in 1972, Chemeketa Community College serves
approximately 545,000 residents in a largely rural district, spanning 2,600 square miles
across three counties. Chemeketa serves its constituents through two campuses, five centers,
and a number of online programs. The original and largest campus is located in Salem,

the district’s most populous city and the state capitol. Yamhill Valley Campus is located in
McMinnville. Chemeketa Polk in Dallas and Chemeketa Woodburn serve students in those
smaller communities. Chemeketa Center for Business and Industry in Salem, Chemeketa
Eola, featuring the Northwest Wine Studies Center, and Chemeketa Brooks Regional Training
Center each offer specialized education and training.

Chemeketa'’s district is among Oregon’s most ethnically diverse, with 35% identifying as
people of color, including 25% identifying as Hispanic. It is also socio-economically diverse,
with rural, urban, and suburban populations. The most recent US Census data show a 13%
regional poverty rate, with 19% of households eligible for SNAP benefits. Only 27% of adults
hold a bachelor’s degree or higher, a significant barrier given the district’s large concentration
of government and public sector jobs that require post-secondary education.

Mirroring the community, many Chemeketa students are low-income and place-bound,
supporting families and often pursuing education with minimal or no financial or family
support. In 2023-24, of students who applied for federal financial aid, 61% were Pell eligible
and 35% were first-generation college students. Chemeketa is Oregon’s only community
college designated an Hispanic Serving Institution; 37% of its students identify as Hispanic
and 48% identify as students of color. Like community colleges across the state and nation,
the College’s enrollment has declined in the last decade. Enrollment hit a low-point during the
pandemic in 2021-22, but is steadily rebounding with year-over-year increases the last two
academic years. Chemeketa’s student body consisted of 17,266 students, totaling 7,325 full-
time equivalent in 2023-24. Of this total, 73% were taking credit courses.

The College offers a wide range of educational opportunities and services, including GED,
ESOL, career technical education, and general education and transfer degree offerings, dual
enrollment and other high school programs, and outreach to businesses and the unemployed.
Chemeketa became the first Oregon community college to offer a Bachelor of Applied
Science program in 2023 and is in conversation to offer more. This broad selection of offerings
welcomes students at any academic level, preparing and supporting them for their next step,
whether it be further education or a new job.

The College's Executive Team has seen several changes in the last three years, with five new
members and three members in new roles. Otherwise, the College enjoys high employee
retention compared to national averages, averaging 9% turnover since 2022. Chemeketa's
Board of Education also has just one new member since 2022.
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Section 1: Mission Fulfillment

Chemeketa Community College defines its broad educational purposes and its commitment to
student learning and achievement in its Mission Statement (1.A.1):

Chemeketa transforms lives and strengthens communities through quality education,
services, and workforce training.

The College’s Vision and Values support and nurture the Mission. The Vision uses a translation
of Chemeketa, a Kalapuya word, to picture the College as “a gathering place” for learning.
The Values describe the culture Chemeketa seeks to develop: Adaptability, Belonging,
Community, Opportunity, and Quality.

Strategic Framework: Strategic Plan and Scorecards

To achieve its Mission, the College has designed a strategic framework built on five Strategic
Themes (1.B.2). Each theme describes a key component of the Mission: 1: Inclusive and
Welcoming Culture; 2: Holistic Student Support; 3: Academic Quality; 4: Community and
Workforce Engagement; and 5: Organizational Excellence.

Figure 1.1 Chemeketa’s Strategic Framework

Inclusive &

Academic

Quality

Organizational

Welcomin
g Excellence

Culture

21 Indicators
+ Actions

66 Metrics
+ Targets

Strategic Theme-aligned indicators, metrics, targets, and actions help the College steer
toward mission fulfillment. Indicators define components of each Theme. Metrics identify
measurable aspects of each indicator that can be improved. Each metric has a target, set in
light of institutional and/or peer comparator data. Actions are identified to help improve in
the area of an indicator and the performance of its metrics.

For example, under Theme 2: Holistic Student Support, the College identified the indicator
"Completion and Transfer,” an important final stage of holistic student support, helping
students finish credentials and/or successfully transfer to four-year programs. Six metrics were
identified to measure improvement for this indicator. Institutional Research and Reporting
(IRR) and Academic and Student Affairs leaders reviewed relevant data to set targets for each
metric. Finally, the College identifies actions each year aimed at improving completion and
transfer rates. All the College’s Strategic Themes are defined, measured, and pursued in this
way.
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Table 1.1 Strategic Framework Indicator “Completion and Transfer” Details

Strategic Holistic Student Support
Theme
Indicator Completion and Transfer: Chemeketa students complete their

educational goals in a reasonable timeframe

6 Metrics Successful course completion rates; degrees and certificates completed,;
graduation and transfer rates; average “excess credits”

Targets Percentage improvements over benchmarks. Each improvement target
was set using institutional and/or peer comparator data.

2024-25 Improve how the College uses its data to inform its strategies to increase

Actions completion and transfer rates; strengthen pathways into college and

college credit; upgrade degree planning software

Mission Fulfillment

The College defines mission fulfillment as making substantial improvement in 70%, equivalent
to 15, of its 21 indicators. An indicator reaches the “substantial improvement” threshold
when at least half of its metrics meet their targets.

Figure 1.2 Indicator Threshold for “Substantial Improvement”

Indicator
Threshold

At least half
the metrics
meet their
targets

The College uses two spreadsheets to detail, track and communicate this strategic framework.
The Strategic Plan & Scorecard (SPS) lists Strategic Themes' indicators, metrics, and actions
selected to improve performance of metrics in each indicator. It also tracks the “substantial
improvement” status of each indicator and displays seven-year trends for each metric.
Progress toward reaching mission fulfillment is displayed in a Summary tab, where each
indicator is rated in relation to its substantial improvement threshold: “met,” “improving,”

or “not improving.” Each indicator’s improvement actions are also listed in this spreadsheet.
The Disaggregated Scorecard (DS) is a companion to the SPS, tracking metrics that can be
broken down into smaller groups and highlighting notable differences among those groups

(1.D.2).

The two spreadsheets are updated at least annually as data becomes available and actions
are planned and implemented. Both are posted on the College’s website and internal intranet
(1.D.3).
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Using the Framework

Chemeketa uses this framework to chart its path to mission fulfillment and to synchronize

how the entire College continuously improves (1.B.1). Starting with the Mission, Vision, and
Values, Academic and Organizational Effectiveness (AOE) staff sought to build a strategic
infrastructure that could drive continuous improvement at every level. The AOE dean worked
with the College’s broadly representative strategic planning group College Council to develop
themes, indicators, and metrics that would focus attention on student success and institutional
effectiveness, and worked with content experts to set targets. The resulting strategic
framework now guides continuous improvement collegewide:

¢ The College’s leadership body, Executive Team, uses the scorecards to develop annual
Strategic Priorities, plan actions, and track progress (1.D.4, 1.B.4).

e College Council reviews the scorecards to provide the Executive Team with feedback
about identified priorities and actions and to select indicators they would like progress
reports about in the spring (1.B.3).

e For programmatic assessment, academic and service units review the scorecards and
associated unit-level data as they plan and evaluate improvement projects aligned with
the Strategic Themes.

¢ In twice monthly meetings, Student Affairs reviews the scorecards and its units’
improvement projects to coordinate efforts to improve student success.

¢ In budget planning templates, Budget and Finance asks managers to align budget
requests with the Strategic Themes and their unit plans.

e Budget and Finance cites the Strategic Themes in its proposed budget to explain
decisions to the Budget Committee.

e The statuses of metrics are broadly shared at Fall inservice, in all-staff meetings, in
monthly all-staff emails, in unit planning and program review workshops, and in division,
committee, department, and Board of Education meetings (1.B.3, 1.D.2).

The hope behind this synchronized design is to cultivate a community that pulls together to
fulfill Chemeketa’s Mission and improve success for every student. The College has made
significant progress towards this goal since its 2022 Year 7 self-study and evaluation, as
detailed in this report.

EXHIBITS

Mission, Vision, Values (College website)

Strategic Plan and Scorecard (College website)

Disaggregated Scorecard (College website)

IMAGE: Strategic Framework for Synchronized Continuous Improvement
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Section 2: Student Achievement

Student Achievement Metrics

Chemeketa'’s strategic framework includes the following student achievement metrics:

e Student progress, persistence, graduation, and transfer rates

¢ Located in Strategic Theme 2: Holistic Student Support under indicators Academic
Progression and Completion and Transfer
e Degree completion at transfer institutions and earnings after a student has earned a
credential at Chemeketa

¢ Located in Strategic Theme 3: Academic Quality under the indicator Post-Chemeketa
Success

The College’s Strategic Plan & Scorecard (SPS) and Disaggregated Scorecard (DS) both track
the status of each of these metrics (1.D.2).

The College additionally tracks retention, graduation, and post-completion outcomes of peer
colleges (1.B.2, 1.D.2, 1.D.3). Institutional Research and Reporting (IRR) worked with College
Council in 2023-24 to identify three sets of peers: Oregon peers, similar national peers,

and aspirational national peers. Links to these data sets, including information about how
Chemeketa chose its peers, appear on the College website.

Reviewing Student Achievement Data

The College Board of Education, Executive Team, and College Council review the status of
student achievement metrics, aggregated and disaggregated, and in comparison to peers,
throughout the year on the following schedule:

o All student achievement metrics (Summer Retreats)
e Graduation and Transfer (Fall)

¢ Disaggregated Scorecard (Winter)

e Post-Completion Outcomes (Winter)

e Student Momentum (Spring)

College Council also serves as a forum for review, discussion, and recommendations in relation
to student achievement indicators and metrics. College Council’s chair and chair-elect work
with the College President and Academic and Organizational Effectiveness (AOE) dean to
identify current topics that would benefit from College Council feedback and to design
activities to solicit the council’s input. For example, College Council vetted and recommended
criteria to select the College’s peer comparators. The council also reviewed the metrics
tracked in the new DS and provided input for responding to notable differences among
disaggregated populations (1.D.4). Each summer, the council also reviews the scorecards to
select five indicators to hear more about in the spring, to track progress toward improving
their metrics.

The College President shares student achievement and other data in all staff emails as it
becomes available during the year. She began this practice in 2023 to expand collegewide
awareness of the status of these metrics and to encourage problem-solving to help more
students reach their academic goals.

Chemeketa Community College ® 2025 Mid-Cycle Self-Evaluation Report
4



Units annually review student achievement data as part of programmatic assessment

to expand awareness, recognize successes, and identify possible metrics to target for
improvement. Academic units review aggregated and disaggregated enrollment and course
completion data of their units, and units offering specific certificates and degrees additionally
review credential completion rates. The AOE dean reviewed these same data with College
leaders and academic unit supervisors in Summer 2024 during benchmark conversations to
consider the status of each unit.

Additionally, individual divisions, committees, deans, and faculty members review the data as
part of their ongoing planning and improvement work, according to participants in this Mid-
Cycle self-study and reflected in IRR records.

Using Student Achievement Data to Improve

Student achievement data currently guides improvement at Chemeketa in the following ways:

Setting Targets

Working with subject matter experts, AOE reviewed institutional data to set 2029 targets for
each student achievement metric. Once peer comparator sets were developed, AOE worked
with Executive Team in Fall 2024 to review the targets in light of peer comparative data, and
made adjustments and added comparison notes to the SPS (1.D.3).

For example, to develop targets for graduation rates (150% timeframe), the AOE dean and
the Academic and Student Affairs executive deans and vice president reviewed five years of
institutional data for 2018-23: 16%, 22%, 20%, 19%, and 26%. Based on the trajectory they
saw, including the higher-than-expected rate in 2022-23, they chose a reasonably aspirational
target of 24% by 2029, concerned that the most recent rate could just be “noise” coming
out of the pandemic. Once AOE finalized the College’s peer comparators in 2024, the group
compared peer graduation rates with Chemeketa’s 2023-24 rate, which had climbed again,
to 27%. They therefore decided the 2022-23 rate was not just noise, and they increased the
target to 26.5%, the median graduation rate of the College’s peer comparators. A similar
approach was used to set the targets for each student achievement metric.

Institutional Planning

In a practice begun in 2024, Executive Team reviews the status of student achievement metrics
in the SPS and DS in its summer retreat. It works to identify “bright spots” and challenges,

and identifies actions to improve indicators with low-performing metrics. It also reviews all the
unit plans for the upcoming year. The team then uses this information to articulate continuous
improvement directions for the year in Strategic Priorities (1.B.4). College Council reviews

the same data in its summer retreat, and provides feedback for the proposed actions and
priorities, which Executive Team uses to finalize the SPS for the year.

For example, the indicator “Effective Student Recruitment” is an important first step in
launching students on their higher education journeys. At the close of 2023-24, all its metrics
carried the status of “not improving.” In response, Executive Team and College Council
worked to identify actions that might help to improve the performance of these metrics. Some
long-term actions were continued from the previous year; some were new actions.

Chemeketa Community College ® 2025 Mid-Cycle Self-Evaluation Report
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So far, early signs suggest that actions focusing on improving the admissions process are
having a positive impact on this indicator. These improvements were evaluated in 2024-25
Program Reviews for two Student Affairs units. Strategic Initiatives, Systems, and Planning
found that their team'’s work had significantly decreased the average amount of time students
waited to be admitted after submitting an application, from 15 days to 1 day. Enrollment and
Graduation Services noted in its Program Review that its team is building on this success with
even more effective software and improvements to the application form itself.

Other actions listed for this indicator are not seeing the same rapid success. System issues and
state requirements have slowed down plans to simplify the application process for non-credit
students, for example. At the same time, it is anticipated that when scorecard metrics are
updated after the academic year, at least a few of this indicator’s metrics will have improved as
a result of its identified continuous improvement actions.

Actions identified to improve an indicator’s metrics’ performance are listed alongside
that indicator in the SPS, as seen in Figure 2.1. This design simplifies and centralizes how
stakeholders can track progress with those actions throughout the year.

Figure 2.1 Metrics, Targets, Status, and 2024-25 Actions for Academic Progression

STRATEGIC THEME #2 - HOLISTIC STUDENT SUPPORT
Chemeketa will provide students with targeted support throughout their
academic journey.

Year 3 Actions Toward Indicato|
L

INDICATOR METRIC TARGET Trend METRIC Status INDICATOR ACTIONS
Planned Actions, Work for 2024-2025
Course success rate in first term (attempted vs earned credits) 79% by 2029 Met Continue refining and aligning the co-req work with state
requirements, national best practices, and what’s best for
students

Percent of students who persist to their second term or 85% by 2029 Improving

complete their goal . . .
Develop training to improve understanding of co-req

Percent of students completing college-level Writing in their 55% by 2029 Improving model

first year e

Percent of students completing college-level Math in their 30% by 2029 Improving Explore new opportunities through the Multicultural
ACADEMIC PROGRESSION first year — T~ Services program to support academic affairs and
Helping students stay on a path 5 . - . . academic progression for students of minoritized
(Guided Pathways pillar) Credit attainment within the first year for full-time students 30 by 2029 - Improving backgrounds

Credit attainment within the first year for part-time students 13 by 2029 Explore and define what Chemeketa’s next steps are

~———— related to Guided Pathways (e.g. completion of Guided
Percent of full-time students who persist to their second year  63% and exceeds Improving Pathways maps, etc.)
or complete their goal median of peers by ~~——
o e .,ME v Strengthen Academic and Student Affairs to best serve an
Percent of part-time students who persist to their second 46% and exceeds Not Impr... evolving college environment
year or complete their goal median of peers by ~—_

anan

Unit Planning

At the unit level, faculty and staff use student achievement data to identify successes and
improvement opportunities as part of the programmatic assessment process described in
Section 3.

For example, the Business Management program faculty saw in their previous Program Review
that although the percentage of Hispanic-identifying students was growing in their courses, it
was well below the College average. The program pursued strategies to attract more of these
students and to help them achieve success. They continued to work to make their course
materials more inclusive, and they also added a new small business development certificate in
response to interest expressed by Hispanic-identifying students and others.

These faculty found in their 2023-24 Program Review that the percentage of Hispanic-
identifying students enrolling in their courses had grown over the previous five years by nine
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percentage points, going from 23% to 32% and from seven points below the collegewide
percentage to now surpassing it. Course success rates for this population had also risen

from 5% below the program'’s average rate in 2019-20 to 2% above the average in 2023-24.
The faculty then selected three improvement priorities for the next three years to continue
broadening participation and success in their program: honing new offerings to meet student
needs, improving advising and completion, and building enrollment.

Units that impact the entire institution use student achievement metrics to help them plan
improvement work for the College as a whole:

¢ Culture and Community Engagement facilitates reviews of the DS to encourage
brainstorming how to build a more inclusive and welcoming culture supporting student
success. The Board of Education, Executive Team, College Council, and a variety of
departments and committees have participated in these facilitated reviews to identify
strategies to improve the performance of metrics tracked in the DS (1.B.3, 1.D.2).

¢ As a unit Culture and Community Engagement also responds to the status of
data tracked in the DS. It recently took on responsibility for the College’s student-
and community-facing Multicultural Student Services and LGBTQIA+ programs to
boost collective efforts to support diverse students. It also partners with community
organizations to support different student populations, such as hosting monthly
Micronesian Islander Community Association events that fulfill basic community needs.
It also provides professional development to expand understanding of the complexity
of the district's diverse communities. Its Cultural Competency Certificate program builds
skills to help diverse populations work together effectively. More than 160 staff and
140 Board of Education and community members have completed this program since it
began in 2019.

* The Center for Academic Innovation (CAl) offers stipend-supported professional
development in research-based strategies to improve learning experiences and
achievement outcomes for every student. For example, to improve accessibility
throughout the College’s courses, CAl trains faculty in the Universal Design for Learning
framework. It offers a certificate for those who complete a capstone where participants
identify an instructional “pinch point” where students struggle with learning, design an
intervention, and track the results. Since 2022, 95 part-time and 56 full-time faculty have
participated in these offerings.

¢ Grants uses student achievement data to identify grants to pursue and uses this data to
support its proposals. Many of Chemeketa’s grants respond to data showing variations in
achievement among student populations (1.D.3).

Targeted Planning

Student Affairs and the Data Review Committee. To find opportunities to better support
every student, Student Affairs and IRR began an informal workgroup in 2023 to review data
about specific, actionable points in the student life cycle. This group has now become a
subcommittee of College Council that will continuously review data and recommend actions
to improve student achievement. Members analyze the impact of initiatives to determine if
modifications could improve outcomes, reviewing results and strategizing how to respond to
them. Co-requisites, placement improvements, and academic standing process improvements
are examples of initiatives the group has analyzed.
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Figure 2.2 displays an example of how this workgroup is contributing to improvements. In
response to data regarding the percentages of students who completed English and Math
requirements in the first year — milestones that increase the odds of credential completion —
Advising took a more targeted approach to steering first-year students into those courses. As
a result, the percentages of these achievement milestones improved by 8 and 4 percentage
points in just one year, as evident in the SPS (1.B.1).

Figure 2.2 Student Achievement Milestone Improvements: English and Math in Year 1

STRATEGIC THEME #2 - HOLISTIC STUDENT SUPPORT

Chemeketa will provide students with targeted support throughout their
academic journey.
INDICATOR METRIC TARGET 2022-23 2023-24
Data Data

Course success rate in first term (attempted vs earned credits) 79% by 2029 75% 79%
Percent of students who persist to their second term or 85% by 2029 80% 81%
complete their goal
Percent of students completing college-level Writing in their 55% by 2029 44% 52%
first year
Percent of students completing college-level Math in their 30% by 2029 25% 29%
ACADEMIC PROGRESSION first year
Helping students stay on a path
P B .y D Credit attainment within the first year for full-time students 30 by 2029 27 29
(Guided Pathways pillar)
Credit attainment within the first year for part-time students 13 by 2029 12 13
Percent of full-time students who persist to their second year  63% and exceeds median of 59% 65%
or complete their goal peers by 2029
Percent of part-time students who persist to their second 46% and exceeds median of 48% 42%
year or complete their goal peers by 2029

e HSI Committee. Another College Council subcommittee has recently formed to address
Chemeketa'’s role as an Hispanic Serving Institution, where more than one-third self-
identify as Hispanic. The group will strategize how to maintain a welcoming culture and
improve learning and achievement for every student. The committee will recommend
improvements, review the impact of those improvements, and determine if those actions
are complete or if next steps are needed.

e Curriculum Design. Individual faculty use student achievement data as part of their
instructional design processes. The College supports this work through the CAI. For
example, in CAl's Broadening Participation workshops, faculty learn about practices
shown to reduce barriers among different populations. They review and respond to their
individual disaggregated enrollment and course completion data as part of those
workshops.

Improving Student Achievement: An Ongoing Project

Many initiatives Chemeketa has adopted over the years to improve student achievement
were chosen because of results achieved at other colleges. It was not common practice to use
Chemeketa’s own data to design initiatives, nor was it common practice to disaggregate data
to strategize how to support specific student populations.
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https://docs.google.com/spreadsheets/d/1oagOi2qU_g-6iRBYuMECEvPw7vL97qXi/edit?gid=993209760#gid=993209760&range=A12:K20

We are now much more often using our own data, together with best-practices research,
in determining how best to remove barriers to student achievement among different
populations. As detailed in this section, we have expanded the extent to which we use our
own and peers’ student achievement data to identify improvement opportunities. We have
increased the extent to which we develop, review, and respond to disaggregated data. As
referenced above, we are beginning to see positive results from these efforts. By the close
of 2023-24, for example, AOE found that the five-year trajectory for both aggregated and
disaggregated student retention metrics, metrics that are traditionally particularly difficult
to improve, were showing a steady upward trend and reduced variation among student
populations.

In the remaining years in this accreditation cycle, we aim to expand how we focus attention
and resources on improving and reducing variation in outcomes among different populations,
with the help of our data-rich continuous improvement infrastructure. We have a lot of student
achievement data and tools for tracking it; we look forward to expanding how we use these
resources to help us strategize to better support every student.

EXHIBITS

Student Achievement Metrics
Strategic Plan & Scorecard (College website)

Disaggregated Scorecard (College website)

Academic Unit Data (embedded links in this document for internal audience only)

Five-Year Student Retention Metrics (College website)

Peer Comparisons
Mission, Vision, Values (College website)

Retention (College website)
Graduation (College website)

Post-Completion Outcomes (College website)

Summary: How We Selected Peers

College Council Activity 12.6.23—Peer Comparator Selection Method

College Council Activity 1.10.24—Aspirational Peer Comparator Selection Method
College Council Follow Up 5.1.24-Peer Comparator Update and Dashboards
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https://docs.google.com/spreadsheets/d/1oagOi2qU_g-6iRBYuMECEvPw7vL97qXi/edit?usp=sharing&ouid=107136868861812361588&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1xz1jR5IHIamk6a9hSJCXdKZMw_acNdK8/edit?usp=sharing&rtpof=true&sd=true
https://drive.google.com/open?id=1SZ_YIkk_Dx86UvCX4hpWRjfHhiNxBtTb&usp=drive_fs
https://docs.google.com/spreadsheets/d/1oagOi2qU_g-6iRBYuMECEvPw7vL97qXi/edit?gid=993209760#gid=993209760&range=A12:M20
https://www.chemeketa.edu/about/administration/mission-vision-values/
https://www.chemeketa.edu/about/administration/mission-vision-values/
https://public.tableau.com/app/profile/beth.holscher/viz/RetentionRatesDashboard/PeerRetentionRates
https://public.tableau.com/app/profile/beth.holscher/viz/GraduationandTransferRatesDashboard/PeerComparisonofGradRates
https://public.tableau.com/app/profile/beth.holscher/viz/PostCompletionsPeerComparison/EmplomentDashboard
https://www.chemeketa.edu/media/content-assets/documents/pdf/about/Methodology-for-Selecting-Peer-Comparators.pdf
https://drive.google.com/open?id=1F23xRk9Zr44CfTNt2wohbuYI3NIYHKnC&usp=drive_fs
https://drive.google.com/open?id=1Ez0ghCwdxR6A9Y1D5EBimlY8ezwWCWOP&usp=drive_fs
https://drive.google.com/open?id=1FAckwlk8ti9tW8L-b0Qrg_HjoERmgPxf&usp=drive_fs

Reviewing and Using the Metrics

Disaggregated Scorecard Guide and Facilitation Tool

Grants Responding to Disaggregated Achievement Data 2023-24
2023-24 Grants Impact Report

Board Report—Post-Completion Success

Board Report-Student Momentum

Board Report—Graduation and Transfer
Academic Unit Data—Dashboards

Example: Business Management Program Review

Example: Strategic Initiatives and Systems Planning Program Review

Example: Enrollment and Graduation Services Program Review

Data Review Committee

Data Review Committee Agenda—1.31.25 (Sample)

Placement/Enrollment Summary (Report for Committee)

Writing Co-Req Data (Report for Committee)

Onboarding Funnel (Report for Committee)

Professional Development to Support Achievement for Every Student

Center for Academic Innovation Professional Development (College website)

Broadening Participation Community of Practice

Universal Design For Learning: Capstone Projects

Cultural Competency Certificate (College website)

Sample: CAl Quarterly Professional Development Communication
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https://drive.google.com/file/d/1n7ZRaCDgVem9Qe7z2d_v7-rcN0HjfG-p/view?usp=drive_link
https://drive.google.com/file/d/1-u0bo845_wDwXvI91rNIW3DqXgrd8ifE/view?usp=drive_link
https://drive.google.com/file/d/10ZR6kABTNu0HmP1k_O-MWKgxaIuqHt7Z/view
https://drive.google.com/open?id=1GCZEvqxLIqKMZxEKckMCcMvWpwKl-1z-&usp=drive_fs
https://drive.google.com/open?id=1GFWPIcS41RKPjgQndCulKb_Jrp516csk&usp=drive_fs
https://drive.google.com/open?id=1GY5YqU6TxbvvWjDonav7pmJblwSiV3__&usp=drive_fs
https://drive.google.com/file/d/10QHpj6FE8F3J4drwf8xLIbtGLpdLluA3/view?usp=sharing
https://drive.google.com/open?id=1-ytJqrT4VtLDp4trr_wJUouW1I9URflz&usp=drive_fs
https://drive.google.com/open?id=1-ytJqrT4VtLDp4trr_wJUouW1I9URflz&usp=drive_fs
https://drive.google.com/file/d/10G-H0VCHf26TFH5W1OTXD6ndbrf9tnhu/view?usp=sharing
https://drive.google.com/file/d/10G-H0VCHf26TFH5W1OTXD6ndbrf9tnhu/view?usp=sharing
https://drive.google.com/file/d/10G-H0VCHf26TFH5W1OTXD6ndbrf9tnhu/view?usp=sharing
https://drive.google.com/file/d/105bANH0sydHIofF4X18pbEBf27mK6ikq/view?usp=sharing
https://drive.google.com/file/d/105bANH0sydHIofF4X18pbEBf27mK6ikq/view?usp=sharing
https://drive.google.com/file/d/10EUiiD123BHZVd5G8d7wFGe83UnLuWir/view?usp=drive_link
https://drive.google.com/file/d/1-OQCXYxReedMTz_ocJQaRkY915ZL0DzI/view?usp=drive_link
https://drive.google.com/file/d/1zTM3zOMNrHL4cHPv8rGf1Lqd7ijOTYn0/view?usp=drive_link
https://drive.google.com/file/d/1AizfxvsOepqNBe-nEiuYue4beWwmJarH/view?usp=drive_link
https://facultyhub.chemeketa.edu/professional-development/
https://drive.google.com/open?id=1N7KhhKDcgVIIfOhBgbwf7wtjNRC-ZJzm&usp=drive_fs
https://sites.google.com/chemeketa.edu/udl/capstone-projects?authuser=0
https://www.chemeketa.edu/programs-classes/training-certificates/cultural-competency/
https://drive.google.com/file/d/1Tn4WBrAS-FsgryjU7lZi3qvZekJreSJQ/view?usp=drive_link
https://drive.google.com/file/d/1Tn4WBrAS-FsgryjU7lZi3qvZekJreSJQ/view?usp=drive_link

Section 3: Programmatic Assessment

Recent Modifications to Programmatic Assessment

Chemeketa significantly modified its programmatic assessment process in 2023. Academic
and Organizational Effectiveness (AOE) simplified the process, clarified its role in institutional
decision-making, and folded it into the College’s strategic framework (Figure 3.1).

Figure 3.1 Programmatic Assessment in Chemeketa’s Strategic Framework

ENVISION

MISSION

CHECK FULFILLMENT

Scorecards
Program Reviews

Mission, Vision, Values
s1obue| 'sole|N ‘si01edipu|

Strategic Themes

The changes reflect research conducted by AOE staff in Fall 2022. They collected
information about programmatic assessment practices at high-performing peer institutions,
College community feedback about the existing process, and recommendations from the
representative Unit Plan/Program Review Committee and the faculty-led Learning Outcomes
Assessment Committee (LOAC).

This section describes the new approach, including details about assessment of student
learning. It closes with three examples of units using the processto improve: English,
Horticulture, and Library and Learning Services.

3.1 Programmatic Assessment

Programmatic assessment at Chemeketa is a two-step planning and evaluation process
(Figure 3.2). The two steps may be seen as partners in the continuous improvement dance
choreographed by the strategic framework. All units—academic and service (student service,
outreach, and operations units)—participate in the process to help move the College in the
direction of mission fulfillment (1.B.1).
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Figure 3.2 Two-Step Programmatic Assessment Process

Every Spring
Plans
Unit & Assessment Plans

Every 3 Years, Fall
Program Reviews

The two partners in this interconnected dance are Plans (annual) and Program Reviews
(triennial). Unit Plans focus on projects addressing unit priorities and immediate needs,
informed by a review of recent results and circumstances. Academic units also maintain
Assessment Plans, where they record outcomes assessment activities. Plans are due every
spring. Program Reviews, on the other hand, are evaluative self-studies that assess the overall
status, impact, and growth of the unit's work over the past three years, culminating in priority
setting for the next three-year cycle. Program Reviews are conducted every three years.

Table 3.1 Chemeketa’s Programmatic Assessment Schedule

Plan Check/Evaluate

Every Year Every Three Years
Academic Units Unit Plan, Assessment Plan

Program Review

Service Units Unit Plan Program Review

Plan: Unit Plans and Assessment Plans

In Unit Plans, units document the results of their current-year continuous improvement

plans and make new plans for the upcoming year. Unit Plan templates focus on improving
student learning, student achievement, and institutional effectiveness, and removing barriers
to academic success among different student populations. Units are also asked to align

their projects with the College’s Strategic Themes, their Program Review priorities, current
circumstances, and relevant data. They also note resources that could support each project.

Academic units additionally outline and document student learning outcomes assessment
work in Assessment Plans (1.C.5). They document each year's assessment activities, findings,
and planned adjustments for the upcoming year. They update their strategy outlines at least
every three years in response to what they have learned through the assessment and reflection
process (1.C.7).
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All plans are due June 30. New plans are finalized through an alignment conversation between
the unit lead and the supervisor. This conversation includes a consideration of the unit's
budget priorities for the following academic year. Supervisors document the conversation by
September 30, right as the new academic year and budgeting season begin (1.B.3).

Evaluate: Program Reviews

The second step in the programmatic assessment process is to evaluate. This “evaluate” step
takes place every three years in a Program Review. The college’s 80+ units conduct Program

Reviews on a rotating cycle, with the goal that approximately one third of the College’s units
conducts a program review each fall.

In each Program Review, units evaluate the status of their unit and the results of their
continuous improvement work over the last three years. They review the status of data
related to their work, their improvement projects, their assessment strategies and results,

and public-facing materials about their unit. In a report, they document improvements that
made a demonstrable difference for students and/or the College, document and analyze their
assessment strategies to determine needed changes, and select data points and priorities

to guide their continuous improvement over the next three years (1.C.7). Supervisors and
other unit-selected readers provide written feedback for Program Reviews to inform the unit’s
direction.

Data in Programmatic Assessment

All units review data as part of their programmatic assessment process, and select up to
three metrics, aligned with the College's Strategic Themes, that they will track as focal points
for improvement. These may be qualitative or quantitative data points. Incorporating into
the process this review and selection of specific data to track over time cultivates a focus on
continuous and measurable improvement aligned with the strategic framework.

All units are directed to review data that relates to their work in the Strategic Plan and
Scorecard (SPS), the Disaggregated Scorecard (DS), peer comparator data, and any additional
data relevant to their unit to gauge their impact.

Academic units additionally review the following standard data aligned with the College'’s
Strategic Themes and Indicators:

e Strategic Theme 1: Inclusive and Welcoming Culture
Unit-level aggregated and disaggregated enrollment data

e Strategic Theme 2: Holistic Student Support
Unit-level aggregated and disaggregated progression data: course completion and
credential completion data

e Strategic Theme 3: Academic Quality
Unit-level outcomes assessment data and course transferability

e Strategic Theme 4: Community and Workforce Engagement
Unit-level workforce projections

e Strategic Theme 5: Organizational Excellence
Unit-level fiscal sustainability metrics, such as section size averages
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Of these data, disaggregated enrollment and course completion data are particularly
emphasized as useful lenses for gauging access and success for every student. Unit Plan and
Program Review templates also refer units to professional development options for building
cultural competency and reducing variations in these metrics among different populations.
These opportunities are offered through the Culture and Community Engagement office and
the Center for Academic Innovation (CAl).

Engagement Thus Far

As noted above, this new programmatic assessment process was launched in 2023. AOE
regularly communicates the modified expectations in presentations, trainings, drop-in
workshops, emails, and individualized support. Thus far, units and supervisors are still learning
the steps, but they are making progress mastering the choreography. As of the beginning of
Fall 2024, the start of the second year of the revised process:

® 92% of units (77/85) had completed their second Unit Plans.

® 96% of academic units (44/46) had completed required Assessment Plans, and 89%
(41/46) had logged their 2023-24 activities.

e 100% of units (21/21) slated for a Program Review in the pilot year had successfully
completed it.

PROGRAMMATIC ASSESSMENT EXHIBITS

Research

Synchronizing Continuous Improvement: Research Results

Backward Designing Continuous Improvement (Slated for 2025 publication in the academic
journal Assessment Update)

Templates, Resources, and Examples

Unit Plan Template

Assessment Plan Template

Program Review Instructions & Template (embedded links in these documents for internal
audience only)

Program Review Cycle Master Calendar

Academic Unit Data (embedded links in this document for internal audience only)

Unit Planning and Program Review Steering Committee Charter

Example: Social Sciences Program Review, Unit Plan,
& Assessment Plans (Geography, Sociology, Political Science, History)

Example: Diesel Technology Unit Plan, Assessment Plan, & Program Review,

Example: Budget and Finance Unit Plan & Program Review
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https://docs.google.com/document/d/1nBi2hTvMzGkfOtcNx7pDPtgzB6w-x8h9_e_kYUupmjk/edit
https://drive.google.com/open?id=1T5BMA-L4NIRGBcioM-78RoQtRT69R0hA&usp=drive_fs
https://drive.google.com/open?id=1Wp9lGtwsvFZILxhVN1KlYYmJmDwveohd&usp=drive_fs
https://docs.google.com/spreadsheets/d/1WmHUsUa5Qs7P_Xf60_vkqKhFfytqQhE2?rtpof=true&usp=drive_fs
https://drive.google.com/open?id=1WvfmKGH4-hN0A_t4pVtQniHimKsNiJQR&usp=drive_fs
https://drive.google.com/open?id=1WiUn_47QvBodWsdvmIPdvJkIZFwTil06&usp=drive_fs
https://drive.google.com/file/d/1-CdH_qxxs9W8wYrkoNYkw-PuLmL1uLHZ/view?usp=sharing
https://drive.google.com/open?id=1SZ_YIkk_Dx86UvCX4hpWRjfHhiNxBtTb&usp=drive_fs
https://drive.google.com/open?id=1XphCs_du6p-S_Rmbr9W2IJ4-dS8NfhFB&usp=drive_fs
https://drive.google.com/open?id=1-veNQDUhCmZS9M8IkzXiTSwD5u6CIoe0&usp=drive_fs
https://drive.google.com/open?id=1-ujpekPWerBp6Ab7n2x9yZQ4cvdxZU2Y&usp=drive_fs
https://docs.google.com/spreadsheets/d/1-q8VJQ5nkH_xWuO5nBRCXLBiUzFf1QDp?rtpof=true&usp=drive_fs
https://docs.google.com/spreadsheets/d/1-foz6Zhw1OBT6BrWNnzGfVuShWuugVOP?rtpof=true&usp=drive_fs
https://docs.google.com/spreadsheets/d/1-nj_fdv3-knrzNczVfglEJp4GrRer59K?rtpof=true&usp=drive_fs
https://docs.google.com/spreadsheets/d/1-otpD7S8oOMYoH1LupKl_4E66oHldYNj?rtpof=true&usp=drive_fs
https://drive.google.com/open?id=1-y8Gf2_-rfTmjn2GIiG8TJeLKcZPaiv1&usp=drive_fs
https://docs.google.com/spreadsheets/d/1-_NVAyphexAwScAb6FoLFWWhMSkQRgYe?rtpof=true&usp=drive_fs
https://drive.google.com/open?id=1-utL3h-R5Uq9812JlO9CHEHTXDgAxC5Q&usp=drive_fs
https://drive.google.com/open?id=1-YX6hNWt4Vj6LloRhd0OeDAHrwke1y7E&usp=drive_fs
https://drive.google.com/open?id=1-cnnVlZmG0PF_ZiiVqCNYCwI8eQhVlzX&usp=drive_fs

3.2 Assessment of Student Learning

Academic units plan, review, and evaluate student learning outcomes assessment results and
strategies throughout the programmatic assessment process. Chemeketa’s approach to this
work is governed by the faculty-led LOAC (1.C.5). This committee was established in 2020 in
response to feedback, especially in program reviews, expressing frustration with inconsistent
directives and a lack of faith in the value and meaning of the work. LOAC's design reflects
research showing that outcomes assessment has the most success at a college when it is
guided by faculty. The committee works in consultation with colleagues, including faculty,
deans and executive deans, and the Vice President of Academic and Student Affairs. LOAC
advocates for meaningful assessment and faculty engagement, an indicator listed in the
strategic framework.

Individually, all faculty are responsible for helping students master the student learning
outcomes listed in the course outline for each course they teach, and for using assessment to
gauge and improve students’ mastery of those listed outcomes. All courses and credentials
have learning outcomes documented in the College catalog and course descriptions (1.C.3).
Faculty wrote the outcomes, and are responsible for keeping them up-to-date, in consultation
with advisory committees when applicable (1.B.4; 1.C.1). Guidance for writing outcomes

is provided in AOE curriculum development materials. Outcomes are approved by the
Curriculum Committee (1.C.5). The responsibility to assess these outcomes and use the results
for improvement is described in the College Faculty Handbook, in communications with faculty
at the start of the academic year, through LOAC communications, and in the training required
of all new full- and part-time faculty (1.C.5). Faculty may design outcomes assessments they
find useful for their students and their teaching.

Programmatic Learning Outcomes Assessment

For programmatic learning outcomes assessment, academic units follow guidelines maintained
by LOAC. LOAC developed these guidelines with input from faculty across the institution and
in consultation with deans and executive deans. The guidelines serve as the “source of truth”
regarding what is required for programmatic outcomes assessment at Chemeketa. LOAC
strives to balance between two goals in its guidelines:

1. All academic units engage in unit-level outcomes assessment to document, measure,
and improve instruction and learning in their units.

2. The College’s outcomes assessment system is manageable, sustainable, and valuable,
focused on collecting truly useful, meaningful information for academic units and the
students in their courses.

Under LOAC's guidelines, each academic unit is responsible for planning, implementing,
collecting, analyzing, and responding to outcomes assessments with their unit colleagues.
Each unit is charged with identifying outcomes to assess for programmatic improvement and
accountability and selecting methods for assessing those outcomes. As noted above, units
record their planned strategies, what happened when they implemented those strategies,
and what they want to do next in their Assessment Plans. They update their strategies at least
every three years.

All units use their assessment results for review and planning. Many units use the College's
learning management system Canvas to collect their assessment results; approximately 16
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units (at current count) do not use Canvas, and instead provide AOE staff with documentation
of their outcomes assessment activities and results. Because this documentation typically

has student-identifying information, it is kept in a restricted file. For example, the Philosophy
and Religion program conducts outcomes assessment and collects its results in Canvas. The
Nursing program, on the other hand, provides AOE with results of Kaplan Predictor exams
that gauge students’ readiness to pass critical licensure exams. The Welding program provides
an image of students’ weld joints that welders will evaluate at Professional Service Industries in
Portland and results of those evaluations. In Program Reviews, units review their Assessment
Plans, their learning outcomes, and their assessment tools to evaluate their outcomes
assessment strategies. Improvements faculty want to make are planned in Unit Plans.

Improving Student Learning

Disaggregated outcomes assessment data is available to all units that use Canvas to collect
and analyze their assessment results. At the same time, Chemeketa addresses improving
learning and achievement among different student populations primarily through professional
development (1.D.4). As noted in Section 2, faculty professional development offerings
emphasize evidence-based strategies to improve student learning and achievement for every
student. CAl offers a robust collection of continuing education opportunities for full- and part-
time faculty throughout the year that promote these practices, many of which are incentivized
with stipends (1.C.7).

A faculty team conducted research to develop Excellence in Teaching Competencies for
the College that guide many of these offerings. They emphasize being clear with students
and aligning outcomes, curriculum, and assessments to improve outcomes for all student
populations. In addition to being featured in regular CAl email communications, these
offerings are highlighted as examples and are linked in Unit Plan and Program Review
materials, and are referenced in LOAC communications.

CAll faculty are also available to work with individual units to integrate assessments into
Canvas, update outcomes, and refine assessment tools, typical improvements planned in Unit
Plans. At the time of this writing, CAl is evaluating an expanded package of assessment tools
offered by the software company eLumen. A few units are slated to pilot assessments using
these tools in Spring 2025 to determine if they make it easier to gather meaningful, actionable
information about student learning. Based on the outcomes of this pilot project, the College
will decide whether to continue, and possibly expand, this relationship with eLumen.

To amplify LOAC's capacity to lead meaningful assessment to improve student learning, the
Vice President of Academic and Student Affairs supports professional development for LOAC
members and allots funds to support innovative approaches to outcomes assessment. LOAC
conducts a competitive process for awarding these funds to units that propose projects that
would result in improved outcomes assessment. Projects completed in 2023-24 provided
faculty with actionable insights into student learning in high enrollment History and Writing
courses and ideas for expanding outreach and revising assessment tools.
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ASSESSMENT OF STUDENT LEARNING EXHIBITS

Outcomes Assessment Responsibilities and Documentation
Faculty Handbook (pp. 28; 39-40)

LOAC Learning Outcomes Assessment Guidelines

Email to faculty addressing outcomes and assessment Fall 2024

Part-time faculty training module- Assessment of Student Learning

Outcomes Assessment Documentation

Additional Resources

Learning Outcomes Assessment Committee Charter

Learning Outcomes Assessment Committee site (College website)

College Council Report: LOAC Advances Faculty Engagement
LOAC Special Project Funding for Assessment RFP

Awarded LOAC assessment projects conducted in 2023-24
Awarded LOAC assessment projects for 2024-25

Excellence in Teaching (College website)

Excellence in Teaching Competencies

Excellence in Teaching Competencies Project Description: Board Report

Faculty Professional Development Resources (College website)
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3.3 Program Outcomes and General Education Outcomes

Following LOAC's guidelines, all academic units plan and document course outcomes
assessment. Career technical education programs also plan and document program outcomes
assessment. General education units do not individually assess program outcomes. Instead,
general education outcomes are assessed collectively in a strategy designed by LOAC and
coordinated by AOE and Student Affairs.

This difference between how career technical education and general education units approach
program-level outcomes assessment stems from Chemeketa's definition of a “program.” A
program is defined as a set of courses leading to a specific credential or set of credentials.
Because career technical education units offer industry-specific certificates and degrees,

and their courses support those credentials, these units individually assess their program
outcomes.

In contrast, general education courses collectively support Chemeketa’s transfer degrees.
Students develop general education outcomes in a cross-disciplinary manner through the
general education curriculum. Thus general education outcomes are assessed as the collective
outcomes of Chemeketa'’s transfer degrees. This design aligns with the Oregon Community
College Policy and Process Handbook (pp. 180-205), where all of Oregon'’s transfer degrees
are listed together, and are followed by a description of their collective general education
outcomes. At the present time, Chemeketa’s general education outcomes are assessed when a
student applies to graduate with a transfer degree.

LOAC developed this approach to program outcomes assessment in response to faculty
feedback. In the past, for general education outcomes, Chemeketa used a combination of

the state’s General Education Outcomes and more specific outcomes that each discipline’s
faculty wrote to align with the state outcomes. Over the course of 2022-23, LOAC engaged

in an intensive review of these “program-level” outcomes and their assessments. A majority of
general education faculty reported that, while course outcomes assessment yielded useful and
meaningful information about their students’ learning, assessment of their program outcomes
did not give them actionable information to support their teaching. Because these program
outcomes did not lead to specific credentials and did not go through an official curriculum
review, they were also subject to frequent revisions, depending on who was in charge,

further compromising the value of information gathered from assessing them. To improve the
situation, LOAC decided to codify the definition of a “program” as a set of courses leading to
a specific credential, and revised its outcomes assessment guidelines accordingly.

New General Education Outcomes

LOAC decided to develop new general education outcomes for Chemeketa in response to
both its new definition of a program and the new NWCCU standard 1.C.6 regarding general
education outcomes. Over the course of two years, a LOAC subcommittee researched
outcomes from peer institutions and other organizations, and consulted with faculty, students,
and administrators. They wanted the Chemeketa general education outcomes to articulate
the learning that faculty intend students to develop through successful completion of the
lower division general education requirements for transfer degrees. LOAC approved the

new outcomes in Spring 2024. They were presented to the College Board of Education and
approved by the Vice President of Academic and Student Affairs. As a final act in Spring 2024,
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LOAC members mapped the connections between Chemeketa’s new general education
outcomes and the state General Education Outcomes. While general education course
descriptions in the 2024-25 College catalog continue to list the state outcomes, AOE is
working to update these and related documents to add the new outcomes.

Working with AOE and the new Executive Dean of General Education and Transfer Studies,
LOAC determined in Fall 2024 that it would continue to lead the College’s work with the

new general education outcomes. At the time of this writing, LOAC is working with AOE

to formalize and maximize the outcomes’ potential for framing and supporting the general
education teaching and learning experience. To introduce and communicate the outcomes
more broadly to students, AOE and LOAC are working with Student Affairs and Marketing to
integrate them into relevant student activities such as orientation and to promote them in both
English and in Spanish. The LOAC communications subcommittee is working on projects to
communicate the outcomes more broadly to faculty through its website, a new Canvas shell,
and its newsletter.

As a next logical step, LOAC's general education subcommittee is exploring strategies for
demonstrating how the outcomes apply to, and can be used to design curriculum for, general
education courses. The subcommittee is exploring an efficient way to collect from faculty
examples of assignments that help to build the outcomes.

Assessing General Education Outcomes

LOAC developed a method to begin assessing the new outcomes at the same time they
worked to finalize them. Although general education faculty have developed curriculum maps
in the past in connection to Guided Pathways work, many of them shared with LOAC that they
find maps to be misleadingly reductive of students’ learning experience in general education
courses. They expressed a preference to assess the general education outcomes collectively at
an end point in the student experience over mapping assignments across the curriculum to the
general education outcomes.

LOAC worked with AOE to conduct a “proof of concept” assessment for students graduating
with transfer degrees at the close of the 2023-24 academic year. Following extensive research
regarding approaches and their costs, LOAC designed the assessment using both research
regarding the use and efficacy of self-assessment and models from other colleges using similar
approaches. They documented and shared this research with the College community in Spring
2024. LOAC reviewed the results of the early assessment, recommended minor changes to
the process, and decided to move forward with piloting the assessment throughout 2024-25.
LOAC will review the results in Spring 2025 with the intention of bringing them to the broader
general education faculty for review and conversation during inservice in Fall 2025 (1.C.7).

A LOAC subcommittee devoted to outcomes assessment research is exploring additional
manageable methods that might be added to the self-assessment strategy, and shared their
initial findings with LOAC in January 2025.
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PROGRAM OUTCOMES AND GENERAL EDUCATION OUTCOMES EXHIBITS
General Education Outcomes

Chemeketa General Education Outcomes

IMAGE: Chemeketa General Education Outcomes

General Education Outcomes Proposal FAQOs

Crosswalks: Chemeketa General Education Outcomes to State Outcomes

General Education Outcomes Assessment

General Education Outcomes Assessment: The Project

General Education Outcomes and Self-Assessment Research

General Education Outcomes Graduate Self-Assessment

Pilot Results: General Education Outcomes Self-Assessment
LOAC Research and Best Practices Findings 2024—25 :GEO Assessment
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3.4 Examples: Programmatic Assessment

Following are detailed accounts of continuous improvement that English, Horticulture, and
Library and Learning Services have pursued through the programmatic assessment process
(1.B.1, 1.C.5, 1.C.7).

English
Unit Plans and Program Reviews

As an academic unit, English faculty plan and report continuous improvement projects in Unit
Plans and their Assessment Plan. English last evaluated their status and set priorities in its
2022 Program Review. Those priorities have since guided their annual planning. The faculty
reported in their 2024-25 Unit Plan that many of their Program Review priorities (previously
called “Recommendations”) have already led to fruitful projects, while challenges still remain.
They expressed particular encouragement about progress with outcomes assessment. They
conducted an in-depth analysis of their outcomes assessment strategy in their Program
Review, leading to changes they have been pursuing. They are slated to conduct their next
Program Review in 2026-27.

Because English faculty conducted their last Program Review before the launch of the new
programmatic assessment design, they had not yet selected data points to focus on for
improvements, as these were not required in the previous design. Therefore, they were asked
in their 2024-25 Unit Plan to identify at least one Strategic Theme-aligned data point they
would like to track to inform future improvements. They selected pass rates for students who
add classes late in the enrollment cycle, aligned with the Strategic Theme Holistic Student
Support. Early data suggested to faculty that these students have lower pass rates than
other students. The English faculty expect that learning more about this data point, through
disaggregation and tracking over time, could help inform instructional design and policies,
particularly for “late start” courses, which begin slightly later in the term as a strategy to
improve pass rates.

Assessment of Student Learning

English communicates with new faculty their responsibility to use the student learning
outcomes listed in course descriptions to plan and assess student learning. This responsibility
is addressed in instructions for new English co-chairs that the faculty maintain for the unit.

English’s strategy for programmatic student learning outcomes assessment, following the
LOAC guidelines, focuses on Writing 121Z (WR1212) and 122Z (WR122Z), required for many
transfer degrees, and Writing 115 (WR115), a prerequisite many students need. These are
among the highest enrolled courses at the College, and WR115 and WR121Z in particular
grapple with relatively low completion and successful (A-C) pass rates. The English faculty
have conducted outcomes assessment of these courses for more than a decade. They use a
variety of approaches involving common assessment tools that all instructors are required to
use. This practice has helped faculty communicate expectations for student learning to faculty
across the district. It has also provided faculty with experiences reading and discussing a
wide range of student work with colleagues, leading to ideas for curriculum improvements, a
phenomenon that has been reported and analyzed in Program Reviews.

Chemeketa Community College ® 2025 Mid-Cycle Self-Evaluation Report
21



With the emergence of LOAC in 2020-21, its stable outcomes assessment guidelines, and

its funding for special assessment projects, English faculty decided to move to a longer-term
learning outcomes assessment strategy. They elected to employ a juried assessment design
widely recognized in their field for producing reliable and actionable results. The approach
involves developing common assignments required in all sections of a course, collecting
student artifacts without identifying information, having a group of faculty score the artifacts
with a rubric, aggregating and disaggregating the results, and sharing the results with faculty
who teach the course for review, reflection, and response. English faculty determined that to
make this approach sustainable with available resources, they would assess all outcomes of
each of these courses on a three-year cycle: Year One: WR115; Year Two: WR121Z; Year Three:
WR122Z. Costs for piloting this design in the first three-year cycle were supplemented by
LOAC Special Projects funds.

The first juried assessment for WR115 took place in 2021-22. Results highlighted how all
students and disaggregated groups fared in terms of each learning outcome for the course.
Groups were disaggregated not only by demographic data but also by the different methods
used to place students in the course. In response to results from this assessment, faculty
developed materials to support learning for the outcome that saw the lowest scores across
multiple groups: understanding, identifying, and using key terms to describe the rhetorical
situation in an essay.

Anecdotal evidence suggested these new materials had a positive impact. However, in

the follow-up WR115 juried assessment in Fall 2024, faculty determined that the advent of
Gen Al had significantly compromised their ability to assess changes in student learning for
this outcome. Faculty are now responding to these findings with changes to their WR115
assessment and rubric, as well as changes to their approaches to helping students achieve this
outcome. Faculty are experimenting with such activities as handwritten assignments requiring
students to read and respond to articles in class, for example.

The unit has continued juried assessments each year since 2021: for WR121Z in 2022-23,

for WR122Z in 2023-24, and for WR115 in 2024-25. Faculty review results and strategize
responses to them. Their results have helped them identify both outcomes to address further
through curriculum changes and changes to make to assessment tools. They also use these
experiences to improve the process. Personnel changes, software challenges, and reduced
funding have led to delays in results processing and discussions, for example. In response,
the unit has been working steadily each year to integrate more of the process into Canvas to
make it more manageable and to narrow the time between the assessment and when faculty
can review and respond to results. At the time of this writing, English is planning changes in
the artifacts it collects to make the process more manageable and sustainable. English is also
participating in CAl's pilot of the Canvas add-on assessment software eLumen with the hope
that it might further simplify their process.

While in the past, the English faculty developed, mapped, and assessed program-level
outcomes, they found that those program-level outcomes and mapped courses and
assessments did not yield meaningful, actionable information about student learning. They
further did not consider themselves a “program” because they do not offer an English-
specific credential. They joined other general education faculty in advocating to change this
approach through involvement in LOAC. English faculty were part of the LOAC subcommittee
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that developed Chemeketa's new general education outcomes and self-assessment now
administered to students applying to graduate with a transfer degree.

Horticulture

Horticulture last evaluated its status as a program in its 2023-24 Program Review. The unit
used Chemeketa’s new Program Review process. In its review, the program chair identified a
priority that she wanted to improve Horticulture’s learning outcomes assessment strategies
over the next three years, coupled with the intention to begin collecting assessment data in
Canvas.

The faculty outlined a project to address this priority in the program'’s 2024-25 Unit Plan. In
Summer 2024, the program chair worked with CAl faculty to review and modify her program
outcomes and the course outcomes slated for assessment in the unit’'s Assessment Plan, as
well as the assessments themselves. They then worked to integrate the new assessments into
Canvas, and as of Fall 2024, unit faculty began collecting outcomes assessment data through
Canvas.

Two other priorities identified in the Horticulture Program Review involve marketing the
program and re-evaluating the design of its degree offerings to better align with industry
changes and student interest. These were coupled with the intention to track two additional
data points: FTE totals and student enrollment in the Associate of Science in Horticulture
degree program. The chair also outlined a second project in the 2024-25 Unit Plan to
implement strategies to improve the unduplicated headcount in Horticulture courses and track
enrollment in the Associate of Science in Horticulture degree. The correspondence between
priorities identified in the Horticulture Program Review and Unit Plan projects resembles the
intention of the programmatic assessment design, where Program Reviews help units identify
improvements they want to make to support student success and institutional effectiveness,
and Unit Plans help them make progress with those priorities.

Library and Learning Resources

Like all College units, Library and Learning Resources develops a Unit Plan for improvements
and a triennial Program Review to review progress and set priorities. This unit is in a unique
student service position because it must attract student and faculty engagement in order to
have an impact on the student experience; library skills courses are not part of the Oregon
general education curriculum. The unit’s Plans and Program Reviews typically reflect its focus
on impacting Chemeketa’s instructional quality and the student experience by refining what it
has to offer, marketing its services, and gathering and using feedback to discover and bolster
its most effective strategies.

In its 2023-24 Program Review, Library and Learning Resources identified three improvements
that had made a demonstrable difference for students by expanding access to resources. It
also explained how it measures impact on the student experience and student success and
how it plans to improve these strategies. Finally, it set priorities for the next three years:
contributing to making college more accessible and affordable, and developing new strategies
to support student learning and achievement.

The unit's subsequent 2024-25 Unit Plan outlined projects that reflected both its Program
Review priorities. The projects focus on improving student engagement with the library and
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an emergent need to improve web and mobile accessibility. At the end of the year, staff will
document the results of these plans to make decisions about how to proceed in 2025-26.

Two additional units under the unit’s dean develop their own unit plans and Program Reviews:
Tutoring, and Library Reference and Instruction. This change was made during the unit's 2016
Program Review process, when the unit’s staff in both those specialties determined that they
would prefer to conduct their own programmatic assessment, and AOE made the change.

Faculty and staff in those specialties report that the separation has allowed them to focus
attention on improvements that advance their specific purpose within the library. For example,
in alignment with priorities set in its last Program Review, Library Reference and Instruction

is pursuing in its 2024-25 Unit Plan a project to build “library liaisons” to build stronger
connections between academic units and reference librarians to impact academic quality and
student learning.

EXAMPLES: PROGRAMMATIC ASSESSMENT EXHIBITS
English
English Program Review (2021-22)
English Program Review Recommendations
English Unit Plans
2023-24
2024-25
English Assessment Plan
English Assessment Instructions for Faculty: 115; 121Z7; 1227
English Assessment Results—WR115
English Assessment Results—WR121

Horticulture
Horticulture Program Review (2023-24)
Horticulture Assessment Plan
Horticulture Unit Plan (2024-25)

Library and Learning Services
Library and Learning Resources Program Review (2023-24)

Library and Learning Resources Unit Plans
2023-24
2024-25
Library Reference and Instruction 2024-25 Unit Plan
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Section 4: Moving Forward

As we look ahead in our accreditation cycle, we see growth opportunities in the following four
areas:

1. Strengthen and optimize synchronized continuous improvement design

The promise of synchronized continuous improvement is that it channels employees’ focus and
energy in a unified, improvement-centered direction to achieve the College Mission. However,
this approach is only in its second year at Chemeketa, and it is still being refined. Recent
changes noted elsewhere in this report demonstrate this process in action. For example:

e Seeing a need for closer connection between unit and institutional planning, Academic
and Organizational Effectiveness (AOE) implemented a change to the Executive Team
summer retreat in 2024, where leaders not only reviewed the College scorecards but also
all the Unit Plans before composing the College’s Strategic Priorities for the upcoming
year.

e Budget and Finance adjusted its budget planning process both in Fall 2023 and then
again in Fall 2024 to help managers and leaders more intentionally use the strategic
framework to guide resource allocation planning and decision-making. The process
encourages managers to connect budget requests to Unit Plans and Strategic Themes. In
its 2024—25 Program Review, this unit set a priority to deepen the connection between
the budget planning process and strategic framework over the next three years.

The College hopes to maximize the potential of its synchronized continuous improvement
framework through the remainder of this accreditation cycle. The point of the new design

is to turn the Strategic Plan and scorecards into headwaters shaping improvement-focused
action and guiding the College toward mission fulfillment. The Disaggregated Scorecard (DS)
can inform strategies to remove barriers to representation and successful outcomes among
different populations. Indicators can be used to shape specific improvements and tie needed
investments to metrics.

Employees at all levels are still learning the components of the new strategic framework,

how they fit together, and how best to use them, as we heard in workgroup conversations to
develop this report. In response, AOE and the College President introduced a new image in
Fall 2024 to help communicate with the College community the components of the framework
in an Annual Cycle. Visual Communications students also helped AOE develop a new image

to illustrate the framework for this report. AOE will continue to use the image to explain the
synchronized design and its benefits throughout the institution. We look forward to seeing
more fruits of our streamlining labors by the time we reach the close of our accreditation cycle,
through both employee engagement and targets met.

2. Expand opportunities for input

Chemeketa aspires to continue transitioning from a historically hierarchical decision-making

to a participatory governance culture, expanding opportunities to participate in College
decisions with the strategic framework as the guide. The hope is to build collective momentum
to remove barriers to student success so that every student can succeed.

As described in the appendix of this report, College Council was an early model for this
transition, empowered by the College President to work with AOE to develop the strategic
framework to monitor progress toward mission fulfillment. Now that the task of crafting
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these tools is complete, the role of this broadly representative body is evolving into a
communication and accountability role. The council may request reports about targeted plans,
actions, and their impacts, and make recommendations to the President. Its accountability role
will be enhanced by three subcommittees charged with identifying additional ways to improve
the performance of indicators and metrics: the Data Review, Hispanic Serving Institution,

and Chemeketa Innovation Grants subcommittees. College Council’s role will continue to be
refined over the rest of the accreditation cycle.

Faculty Senate at Chemeketa also has an evolving role in representing faculty voice in
decisions not addressed in the faculty contract. The Senate works in multiple capacities: as
a conduit for communication between various College committees, the Executive Team,
and other faculty; as a faculty-led forum to discuss issues of concern; as a planning body to
engender action on these issues; and as an advocate for faculty-led initiatives. The Senate is
represented on College Council. The College general fund supports four hours release time
for the Senate president each term, and she meets twice a term with the Vice President of
Academic and Student Affairs.

A particularly successful participatory governance venture has been the Learning Outcomes
Assessment Committee (LOAC), begun at the end of the last accreditation cycle. As described
in Section 3, this team of faculty determines the design and direction for student learning
outcomes assessment for the College in collaboration with administrative and faculty
colleagues. The team centers meaningful, sustainable practices that will truly support learning
improvement and remove barriers to student success among different populations. College
leaders would like to build on LOAC's success by empowering a faculty-led student success
committee. This committee would work in consultation with administrators and departments
to determine strategies for the College to pursue to enhance student success.

The AOE dean and Executive Team are pursuing two projects to support progress toward
more participatory governance. Using feedback from the College’s administrators, they are
working to map how decisions are made in key areas of the College’s work. They then plan to
identify processes which could involve more employees, and communicate broadly where and
how employees can become involved in those processes. As another project that will further
the goal to expand participation in decision-making, AOE recently developed a committee
organizational chart to accompany the College’s organizational chart that is updated quarterly.
The new chart highlights those committees with opportunities for participation.

To foster an inclusive and welcoming culture in the midst of these changes, it is important to
understand and address employee perceptions of what it is like to work at Chemeketa. To
that end, the new Chemeketa Culture and Communication Committee has been conducting
conversations about the status of the College work environment. A climate survey in Winter
2024 found that faculty in particular were more likely to feel dissatisfied with their work
experiences. The committee is gathering feedback regarding what is working and what is not
for employees, so that challenges may be met, and conditions may improve. Their findings will
inform strategies to further build toward more participatory governance at the College.

3. Build capacity and infrastructure to support student success

College leaders anticipate building institutional capacity and infrastructure to support the
aforementioned changes and advance student success. AOE aims to build toward more
comprehensive awareness and understanding of available data and how to use it well to
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improve student outcomes. AOE strives to build awareness of its department'’s services and

of the Strategic Plan and Scorecard (SPS), DS, and other data available in service of student
success and organizational effectiveness. The AOE dean gives presentations and reaches out
to groups across the College for this purpose. AOE also works to build this capacity by hosting
drop-in work sessions throughout the year for employees working on Unit Plans, Assessment
Plans, Program Reviews, and other data-informed projects.

To add to the data available to support improvement, academic deans have recommended a
standardized approach to collecting student feedback about their learning experiences. This
plan follows their findings that while student experiences are collected in pockets throughout
the institution, research supports a standardized approach. The concept would be to give all
students the opportunity to provide their feedback, giving instructors insight into the learning
process from students’ perspectives. One model for a standardized approach has been
successfully implemented in the Math, Engineering, and Computer Science department. This
model was presented to the Academic Workgroup in Fall 2024.

The College will also be assessing and updating its infrastructure for learning management
and data collection, analysis, and dissemination. Center for Academic Innovation (CAI) just
completed an interim review of the College’s learning management system, and will begin

a full review towards the end of this accreditation cycle to determine whether the system
continues to meet the College’s needs. The College is also researching a possible upgrade to
software that maps out students’ progress towards their degrees. On the further horizon in this
area is a need to reassess the College’s student information and scheduling system Banner.

Improving the infrastructure supporting the College’s non-credit students is another aspiration
for the remaining years in the accreditation cycle. Non-credit students come to Chemeketa

to learn or improve their English or to participate in professional development and workforce
training offerings. They are typically not interested in college credit. However, at the current
time, departments offering these educational opportunities are required to collect the same
level of information from these learners as credit students, due primarily to state requirements
and College system limitations. Providing this level of personal information takes a significant
amount of time for both learners and the College, and poses barriers to people reluctant to
provide the information, limiting access to these learning opportunities. Once learners realize
success through continuing education, they may decide to enter a credit program, but if they
are reluctant to sign up for non-credit opportunities, they may never reach that point. The
Associate Vice President of Culture and Community and the Chief Innovation and Community
Success Officer are part of the collective effort to identify solutions to this challenge to better
serve all constituents.

Finally, the College would like to pursue updates to its facilities. Like many schools and
colleges in Oregon, the College did not win voter approval for a requested bond in November
2024. In the upcoming year, the College will consider asking voters to approve a modified
bond proposal. The proposal will ask for funding to update aging buildings, modernize
classrooms and welcoming spaces, and expand access to higher education opportunities
required for credentials in the district’s smaller communities, where students have limited
transportation options.
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4. Harnessing community engagement to improve the College and its community

In working to develop a bond measure to propose to district voters, Chemeketa has polled
the community to determine the extent to which the College is meeting regional needs. The
results have shown strong support for Chemeketa and its role offering higher and continuing
education opportunities to its constituents (1.B.4). In the opening years of this accreditation
cycle, the College has also been working to strengthen its connections and collaboration
with community-based organizations, supported by new leadership roles that emphasize
connections with the community.

The College President and Associate Vice President of Culture and Community are exploring
how Chemeketa might harness community support to promote not only student success but
community well-being. They are reviewing strategies for this aspiration. Several organizations
offer frameworks for pursuing this goal, such as the Carnegie Foundation Elective
Classification for Community Engagement and the Community Colleges Network, a Campus
Compact affinity network for ensuring higher education contributes to the health and strength
of democracy. Before the close of this accreditation cycle, College leaders will consider

how Chemeketa might measure, employ, and expand community engagement to enhance
educational and economic mobility in the district.

EXHIBITS

Annual Planning Cycle

Strategic Plan and Scorecard

Disaggregated Scorecard
Budget Planning Introductory Email October 2024

Budget and Finance Program Review

Student Satisfaction Surveys—College Council presentation

Student Surveys Recommendation
Canvas LMS Review Report (2024-25)
Community Poll Results—Post-November 2024 Election

Committee Organizational Chart, including input opportunities
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https://drive.google.com/open?id=1GDGjNi40s4WeqhxcnMWWyfFLwSOs_7Dv&usp=drive_fs
https://drive.google.com/open?id=1WfvNFDXtzg-jqY7-xlDSmS_SvlzO1csY&usp=drive_fs
https://drive.google.com/file/d/1-YbLx8sLWV8DN8wZVnx5WzqmIUvoD5c7/view?usp=drive_link
https://drive.google.com/open?id=1WfvNFDXtzg-jqY7-xlDSmS_SvlzO1csY&usp=drive_fs
https://drive.google.com/open?id=1P4Q0m5pRUz3vWVCjCfiD6ZB3ZM0ULKsG&usp=drive_fs
https://drive.google.com/open?id=1r0GokRwXBVJh-FAz8aKUjqKj4tnoZfJw&usp=drive_fs

Appendix: Response to Year 7 Peer Evaluators’

Recommendations

When they completed their virtual visit to Chemeketa in Spring 2022, our accreditation

peer evaluators made two recommendations to help the College better meet the NWCCU
standards. The College has responded to these recommendations over the last three years in
the following ways.

Recommendation 1
The Evaluation Team recommends that the institution:

Clarify how multiple institutional processes and goals (mission and core themes, academic
and service area program review, assessment data and results, institutional indicator
scorecards, Guided Pathways, DEI) are taken into account in strategic planning, decision
making, and budget allocations (1.B.1, 1.B.3, 1.C.7, 1.D.4).

In follow-up conversations with Academic and Organizational Effectiveness (AOE) staff,
College administrators, staff, and faculty said they agreed with the evaluators’ observation that
Chemeketa had many processes and goals, and that their roles in strategic planning, decision-
making, and budget allocations were unclear. Leaders and employees alike also reported
having used those processes or goals to communicate needs and priorities, and felt those
needs and priorities were misunderstood or ignored.

The lack of clarity proved especially problematic at the time of the peer evaluation in Spring
2022. The College was experiencing a decade-long decline in enrollment, exacerbated by the
pandemic. Leaders had begun significant budget reductions to better position the College to
serve the community for the foreseeable future. Leaders felt they had opened opportunities
for input into budget decisions, while many employees felt frustrated and confused about how
final decisions were made. While budget decisions rarely escape controversy, administration,
faculty, and staff alike saw a broader need to clarify, and improve, Chemeketa’s decision-
making infrastructure: the roles that processes and goals play in decisions, how decisions are
made, and where there are opportunities for input.

Clarifying and Changing Decision-Making

To clarify decision-making for the College community, it first needed to be better understood.
Early work to analyze how decisions were made at the College took place in 2022-23 in
Executive Team meetings with the Accreditation Liaison Officer/AOE dean.

Leaders determined that in most circumstances, the College followed a hierarchical decision-
making process. The Executive Team would decide how to fulfill the College Mission by
developing a Strategic Plan to guide planning, decision-making, and resource allocations.
Internal input primarily came from departmental and division budget requests. Other input
taken into account might include unit or committee recommendations or responses to leaders’
ad hoc requests for guidance. In some cases, decisions would be driven by legislative or other
compliance requirements; in others, data or community interest might play a larger role in a
decision. Often the data used to make decisions was external, not internal.
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The Executive Team then explored how they would like this decision-making process to
change. They wanted to move toward expanding participation in decision-making, and
especially to bring the broader College community into the work of setting institutional
direction and tracking progress (1.B.3). The team was also deeply interested in simplifying
processes and better integrating them into the strategic framework. They wanted data about
student success and institutional effectiveness to play a more central, intentional role in
decision-making (1.C.7; 1.D.3; 1.D.4). Finally, they were interested in better connecting the
strategic framework and the metrics it tracked with resource allocation and decision-making
(1.B.1). They looked to the new strategic planning cycle as the ideal time to move in these
directions.

Expanding Opportunities for Input: College Council

Leaders’ first step towards broadening participation in governance and decision-making was
to expand the membership and scope of a collegewide council. Expanding participatory
governance was an early priority for the College President after she arrived at the College in
2019. Although progress slowed with the onset of the pandemic, she launched an expanded
and revised College Council early in 2021 to help determine and advance College direction.
The new council included Executive Team members and representatives of the College’s three
employee groups, major committees, and students. This representative body would set and
monitor progress with the College’s new strategic plan.

President Howard then asked the Community Relations Director to facilitate Chemeketa’s
traditional practice to update the Mission, Vision, and Values for the new 7-year accreditation
cycle. The director assembled a representative workgroup, including College Council
members, for the task. They partnered with a consulting firm to engage a wide range of
College and community members in conversations about Chemeketa'’s future (1.B.3; 1.B.4).
The workgroup used the feedback to compose a new Mission, Vision, and Values. These were
approved by the College Board of Education in October 2022.

At the conclusion of this process, the College President empowered College Council to

work with AOE to shape how to put the new Mission into action. In work sessions, council
members brainstormed Strategic Themes, indicators, and metrics. A development team of
council members and the AOE dean honed the ideas into a proposed strategic framework for
the council to review. Once finalized, AOE outlined the framework in the Strategic Plan and
Scorecard (SPS) and worked with the Associate Vice President of Culture and Community to
align the Disaggregated Scorecard (DS) with the SPS. The council additionally participated

in developing criteria for peer comparators, and in vetting actions for the SPS alongside the
indicators and metrics they were designed to improve.

College Council, Executive Team, and AOE then developed strategies for putting these tools
to work, to help decision-makers review data regularly and recommend priorities and actions
in light of their performance. The tools and the roles these groups play in planning, decision-
making, and resource allocation continue to evolve through use and experience. As described
throughout this report, at multiple levels, the strategic framework developed by this broad
group is guiding the College toward mission fulfillment.
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More Opportunities for Input: Committees and Innovation Grants

Leaders have continued to identify ways to empower more people to participate in decision-
making at the College. As noted in this report, a key success has evolved through the Learning
Outcomes Assessment Committee (LOAC). This faculty-led group was originally assembled in
2020 to help AOE and the Executive Dean of General Education and Transfer Studies improve
how the College approached outcomes assessment in response to feedback in Program
Reviews and in committees (1.C.7). LOAC transitioned to a standing committee charged with
shaping the College’s approach to meeting outcomes assessment accreditation standards
that also reflect best practices advocated by faculty. The Vice President of Academic and
Student Affairs formally empowered LOAC in Summer 2022 to make decisions for the College
regarding this work. As noted in Section 4, LOAC's success has spurred interest in building on
this model to create an additional standing committee to make decisions that support student
achievement.

The College has also successfully expanded participation in decision-making through projects
delegated to ad hoc committees. An early example came with the onset of Covid-19. The
Emergency and Risk Management Director assembled a team of administrators, staff, and
faculty to design, document, and periodically update Chemeketa's strategy to operate

during the pandemic. This living document was required by the State of Oregon. The broad
participation in this project meant that Chemeketa'’s strategies successfully aligned with a wide
range of needs and circumstances throughout the institution.

Another opportunity to delegate decision-making to an ad hoc committee presented itself
in Fall 2022, as the College’s bond that helped to fund improvements to its properties was
about to sunset after 15 years. College leaders empowered a broadly representative Capital
Projects Action Team to research maintenance and modernization needs for the next 15
years, with the possibility of asking voters to approve a new bond. This team of faculty, staff,
and administrators strategized to gather, refine, and prioritize needed upgrades, conducting
surveys and listening sessions throughout the institution. They summarized their findings in
presentations for the Executive Team and the entire College community in an all staff meeting.
The team partnered with leaders and the College Board to shape the results into a bond
proposal to voters for the November 2024 election. This initial proposal was not successful,
but the team is working with leaders to revise the proposal for voters in the next year.

Leaders developed a third strategy for expanding opportunities for input into College
direction through a new internal grant program. Chemeketa Innovation Grants seek to
advance ideas for making progress toward mission fulfillment by focusing attention on
improving metrics in the SPS. President Howard worked with the Chief Financial Officer

to identify funds for the program. The fund began with $70,000 for the 2024—-25 budget.
Employees may submit project proposals for up to $10,000 to pilot a method for improving
one or more metrics listed in the SPS and DS (1.D.4). This program is governed by a College
Council subcommittee with representation from all employee groups (1.B.3). In its first

call for proposals in Spring 2024, the program received 34 applications and funded eight
projects. Unsuccessful proposals were assigned to members of the Executive Team for further
consideration as possible improvements that could help the College achieve metric targets.
Results for the first round of grants will be presented during inservice in Fall 2025, and the
most successful innovations will be considered for continued support. The program opened
for a second round of proposals in Winter 2025.
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Simplifying and Synchronizing Continuous Improvement

In tandem with clarifying decision-making and expanding opportunities for input, the

College has worked to synchronize its multiple processes and goals to clarify their roles in
strategic planning and decisions (1.B.1). The strategy was designed to better build collective
momentum to fulfill the College mission. The SPS became the College's central hub and guide
for continuous improvement beyond the unit level. Initiatives such as Guided Pathways and
the Cultural Competency Certificate program are listed in the SPS alongside the indicators
and metrics they are meant to impact. College Council, the Executive Team, and the College
Board of Education review metric progress throughout the year. As noted in Section 2, Student
Affairs also tracks all its units’ planned projects, alongside the indicators or metrics they
intended to impact, in a spreadsheet that its department leaders review twice a month.

AOE additionally revised programmatic assessment as a component of the strategic
framework, integrated into the College’s annual planning calendar, as a strategy to clarify
the role of processes and goals in decision-making. As described in Section 3, AOE’s
Program Review and Accreditation Specialist began this project by interviewing staff to
better understand perspectives on the existing processes. She also interviewed assessment
professionals at top performing community colleges to learn about their continuous
improvement designs. AOE used this research to reshape both strategic planning and
programmatic assessment in 2023.

An important aspect of the redesign was to clarify the role that plans and Program Reviews
play in decisions. Units can use their Unit Plans to communicate needs, and Program Reviews
are for internal planning and direction. Unit Plans now include questions about resource and
data needs, and require a finalizing meeting between unit leads and supervisors, before
department budget requests are due in the fall. The meeting is designed as an opportunity
to discuss results from the previous year, plans for the upcoming year, and challenges the
unit needs help to solve. Unit Plans are also reviewed by the Executive Team in their summer
planning retreat. Program review, in contrast, asks units to evaluate their status, results, and
priorities for the upcoming three years. It is not a forum for input into decisions or budgeting;
it provides units and their supervisors direction for annual planning.

All units are asked to review the SPS and DS and identify metrics to use as focal points for
improvement during their planning and review processes (1.D.4). The data that academic
units review in these processes aligns with the Strategic Themes and metrics. This strategy
was designed to ensure that faculty and administrators would be reviewing the same data and
targets as they consider the status of an individual academic unit.

Overall, all these changes sought to streamline processes and goals, and focus collegewide
improvement work on fulfilling the College Mission in alignment with the Strategic Plan. They
are intentionally designed to improve clarity about decision-making, expand opportunities
for input into decisions, including input into resource allocations, and help the College make
collective, focused progress on mission-aligned, measurable improvements.

Data Infrastructure Improvements for Data-Driven Decision-Making

A critical accompaniment to clarifying and expanding participation in decision-making has
been improving the College’s infrastructure supporting institutional data. Institutional Research
and Reporting (IRR) analyzed both how it was processing data and how it processed ad hoc
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requests. It has worked to improve data consistency and replicability. It has also developed a
streamlined process for responding to data requests. The College further invested in the data
visualization software Tableau as a resource for IRR to be able to make both standard and ad
hoc reports easier to read. As a result, the College community has begun to place more trust
in data in scorecards, unit-level data, and in response to individual requests. This improved the
sense of reliability of College data, which in turn improved the College community’s capacity
to put data to use in decision-making.

Resource Allocation Clarity: Supporting the Strategic Framework

In their initial conversations to understand, clarify, and plan a new course for decision-making,
Executive Team members saw a need in particular to clarify and improve how it approached
resource allocation decisions. Going forward, they sought to better connect these decisions
to the strategic framework, to clarify opportunities for input by stakeholders, and above all, to
be much more intentional in how they used College data tracked in the SPS and DS to assign
resources.

As noted throughout this report, the College has begun moving in these directions to clarify
and improve how it decides to allocate resources. System changes that have helped support
this goal have included:

e Clarifying that Unit Plans are the best place to list resource needs and interests as
communication tools with supervisors and College leaders

e Having budget managers link Unit Plans and Strategic Themes to budget requests, and
Budget and Finance's intent to further connect aspects of the strategic framework to
budget planning guidance

¢ Showing how decisions in the College’s proposed budget reflect the Strategic Themes

¢ Investing in ideas for improving metrics in the strategic framework under the new internal
Chemeketa Innovation Grants program

* |Improving the data infrastructure to build more trust and use of College data to inform
resource allocation decisions, evident in the Data Review Committee and IRR records
showing expanding use of Tableau

e Standardizing an Executive Team review of both unit plans and scorecards each summer
to identify Strategic Priorities and select actions for the upcoming year to move the
College toward mission fulfillment. These priorities and actions impact resource allocation
decisions (staffing, budget, space, etc.)

¢ Having College Council respond to Executive Teams's proposed priorities and actions and
select the indicators it wants to see make progress in the coming year. The council’s
feedback and choices impact resource allocation decisions

A number of specific resource allocation decisions thus far in this accreditation cycle reflect this
stronger connection with the strategic framework:

A collection of investments to support student progression and completion responded to
the College’s slow-to-improve student progression metrics among many student populations,
and as noted in Section 1 and 2, these metrics are starting to improve:
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¢ Bilingual student navigator positions that were begun through Hispanic Serving Institution
grant funding were moved into the College general fund. These employees support
potential students through the application, registration, and early stages of a student’s
life cycle.

* Investments in software to support students’ entry and progress in College, and staff
to support putting those products to good use, have made process improvements
to support progression. Strategic Initiatives added 1.5 FTE, and the staff have had a
significant impact on shortening the time from application to admission. They have also
helped staff engage with EAB Navigate to provide students with more targeted support,
especially through Early Alerts.

¢ A new student success center was developed to house multiple services that were
available in separate locations throughout the institution in one place to better support
students and improve retention.

e Counseling was moved to a more private setting in the College’s primary student services
building and was provided with resources to turn the space into a more welcoming
environment. Basic needs resources and emergency funds are also now centered in this
department.

e Student Affairs has added a position to address an uptick in student conduct challenges
in the wake of the pandemic, including academic honesty, classroom etiquette, and safety
concerns. The position will help students and employees understand and follow students’
rights and responsibilities to support a positive learning environment that fosters
progression and completion.

Addressing variations in student success among different student populations has been a
primary focus for the Grants office. So successful have these proposals been that Grants has
added a new position to support those grants in progress and better position the College for
additional grants supporting academic success for every student.

Those same variations, stagnant credential completion rates, and interest in best practices for
improving learning have led to an expanding number of professional development offerings
through CAI and support to attend national assessment and student success conferences.
These factors have also driven expanded interest, and success, in identifying funding
opportunities for embedded tutors, as well as an undertaking to build corequisite writing and
math offerings (1.C.7).

Striving to expand student learning outcomes assessment engagement, a metric tracked
under the Strategic Theme Academic Quality, College leaders not only supported the faculty-
led LOAC but also invested in funding special assessment projects and a half-time faculty
release Assessment Liaison position to support AOE and LOAC. CAl also invested in a year to
pilot eLumen to offer expanded support to faculty looking for better assessment tools (1.C.7).

Variances in post-completion outcomes for different student populations led to the
decision to add a new grant-funded position to Career Services to help students with career
planning and networking with potential employers.

Metrics tracking the growing rate of Hispanic-identifying students at Chemeketa led

to investments in expanding bilingual access to Chemeketa and its offerings. In addition

to bilingual navigators, the College has added bilingual Emergency Management Services
training, Wine Studies training, and coursework supporting the Medical Assisting program, in
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addition to investments in language accessibility and translation services. Additional Spanish
language signage is also budgeted for the upcoming year.

Given both the improvements in place and noted in Program Reviews and the SPS, it is
anticipated that further progress will be made aligning the strategic framework with resource
allocation decisions through the remainder of this accreditation cycle.

Recommendation 2:
The Evaluation Team recommends that the institution:

Improve internal communications regarding strategic planning, budget development, and
change management to ensure that all constituents are informed about, and have input
where appropriate into, decision-making processes (1.B.3).

The clarifications, expanded opportunities for input, synchronized planning processes,
and mission-aligned resource allocations described above set the stage for responding
to Recommendation Two: to improve communication about planning, budgeting, change
management, and opportunities for input.

Communicating Changes

Aligning the College’s planning and decision-making infrastructure with the strategic
framework has made it easier to communicate College direction, progress, and the role of
processes to the College community as a whole. AOE staff have presented the integrated
planning design to College Council and Executive Team, to all departments and divisions,

and to multiple committees. Presentations are designed to help College community members
understand the synchronized planning and review process and their roles in it. AOE holds
workshops to support planning and program reviews throughout the year, with more or longer
workshops during the College’s annual fall inservice and in the month before June planning
deadlines. They also meet with units individually as requested.

The synchronized strategic framework and its various components helps leaders, departments
and committees throughout the College communicate direction and decisions, as noted
above. In another tie to the strategic framework, and to boost understanding of student
enrollment and completion status at Chemeketa, the College President now sends regular all-
staff emails updating the College community about enrollment, persistence, and other student
achievement metrics tracked in the SPS, including comparisons to previous terms and years.

All staff emails have also communicated the openings available on committees that help

to determine College direction, such as the Unit Planning/Program Review Steering
Committee with representation from all employee groups, helping to shape and improve the
College’s programmatic assessment process. As mentioned in Section 4, a new “Committee
Organization Chart” communicates with entire College community all chartered committees,
and which of them present opportunities for input. The chart is located on the same
Sharepoint page as the College’s organizational chart of departments, which is updated
quarterly. An accompanying project also noted in Section 4 is working to map how decisions
are made in key areas of the College’s work.
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Communication and Data

Improving employees’ connection to, access to, engagement with, and trust in College data
is also playing a key role in improving communication about decision-making. As described
above, the College has been working to improve access to and standardization of data and
data definitions. All data reports now include clear and standard definitions. Many AOE data
reports since Chemeketa’s Year 7 review have also transitioned to being available for view

in Tableau, making the data easier to read. As the tools for accessing and reading data have
improved, engagement with data and what it can show has improved as well. Numbers of
employees who are accessing and using Tableau more than doubled, from 28 to 58, by the
end of 2023-24, and user rates of Academic Unit Data also indicate increased usage.

College Council engages with the collegewide data profiled in the SPS and DS at each of its
meetings as part of its role in tracking College progress. The three new subcommittees of
College Council also demonstrate expanding trust and reliance on data as a tool available to
everyone and that is used in decision-making. One subcommittee awards the aforementioned
Chemeketa Innovation Grants to groups who seek to improve SPS metric performance. The
Data Review Committee reviews data demonstrating the impact of initiatives on student
success, and uses the information to recommend strategy improvements. The Hispanic Serving
Institution subcommittee will use student data to inform recommendations they develop for
how best to support the student body, one third of which identifies as Hispanic.

In addition to building improved trust and engagement with College data, AOE has also
worked to standardize data reviewed regularly about College academic units. AOE realized
that the data that administrators were reviewing to consider a unit's status was not always
the same data that the units were asked to review in their planning and review processes.
Administrators commonly review student FTE reports, whereas in programmatic assessment
templates, academic units were asked instead to review aggregated and disaggregated
course success and student outcomes assessment data, for example.

Aligning the metrics that everyone is reviewing about individual units has not only helped to
synchronize continuous improvement, it has also helped to improve communication about
what data the College considers important for faculty and administrators to pay attention to
in gauging the status of a unit. AOE now maintains standard academic data sets in one place
that all people involved in a unit's success can review on a regular basis. Academic Unit Data
includes not only student learning and achievement data but also fiscal sustainability data and
workforce projections. This means that everyone reviewing data for any given academic unit is
looking at the same information, and is able to use it to make decisions.

Communication and Culture

This second recommendation also served as inspiration to College leaders to work to

improve communication at the College overall. The Executive Team has worked to identify
opportunities and strategies to improve communication within the College community. For
example, Marketing decided to turn the newsletter begun during the pandemic to connect
people working remotely into a standard weekly publication for the College; the newsletter
enjoys high “open” rates, and communicates a wide range of news and events. College
Council minutes now go to the full College community after each meeting, along with artifacts
linked in the agenda. Facilities works to communicate in all staff emails activities that will
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impact staff and opportunities for input into projects. In addition to her monthly emails to
update the College community about the status of key metrics, the President began a practice
of assembling College news into a beginning-of-year all staff email directly from her. Titled
“President’s Update,” the inaugural edition covered such topics as the year’s new Strategic
Priorities, personnel changes, catalog and advising updates, and more.

A final strategy to improve communication has been to charter the committee noted in Section
4 that is focused on improving the College culture. The group was first assembled in March
2022 in the face of significant budget cuts, when it was charged with providing input into how
to cut the College budget. The group was another example of College leaders’ interest in
broadening opportunities for participatory decision-making.

After the College received the NWCCU evaluators’ recommendations, the group expanded
its purpose to include addressing communication concerns about the budget in general.

In several sessions, the College Vice President/CFO discussed with members how budget
decisions had been made. In these conversations, it became clear that frustrations over
budget decisions were emblematic of broader trust and communication challenges at the
College.

Over the next year, the group turned its attention to this root challenge of building trust.
They chartered the group to serve as an agent for change in Fall 2023 to foster an improved
College culture, of which healthy communication and trust would be a part. It analyzed
Climate Survey data and researched cultural change. To that end, the Chemeketa Culture and
Communication Committee (C4) in 2024—-25 is engaging in listening conversations to gather
information about the current state of Chemeketa culture and exploring strategies for how it
might be improved.

More To Do

The ALO and College president conducted workshops with the College administrative team
in Winter and Spring 2024 to assess the impact of the changes outlined in this Appendix

to clarify, improve, and better communicate decision-making processes at the College.

They wanted to examine the current state of understanding among exempt employees in
how decisions at the College are made, given that these are the employees charged with
implementing the majority of decisions. They found that understanding had improved, but
that there was more to do. The findings from these workshops are helping AOE work with
content experts to develop tools to better clarify and communicate to the College community
decision-making processes, ties between goals and processes, and opportunities for input.
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EXHIBITS
Clarifying Decision-Making and Expanding Input Opportunities
March 2021 College Council Minutes

Strategic Plan Project and Participants

New Mission, Vision, Values

College Council Charter

College Council Activity—Developing the SPS

College Council Activity—List of Planned Actions from ET with CC Input and ET Response
College Council Activity—Voting on Indicators to Track for 2024-25

College Council Activity—Similar Peer Characteristics

College Council Activity—2023-2024 College Council Feedback to Leadership

LOAC Charter & Decision—Process Outline

Capital Projects Action Team Charter—December 2022

CPAT Survey Results Presentation

Chemeketa Innovation Grants

Chemeketa Innovation Grants Project Evaluation Rubric
CIG Awards 202425
RFP #2105 Student Success and Retention Management System

Decision-Making Chart—Sponsorship

Decision-Making Chart—Inclement Weather Scenarios

Simplifying and Synchronizing Processes

Synchronized Continuous Improvement Project—Summary/Proposal

Annual Planning Cycle

New Unit Plans—Training

New Program Review—Training
Student Affairs Project Tracking

Communication and Culture
Chemeketa Chatter—February 10, 2025 Edition
EMAIL—January 2025 College Council Update
EMAIL—Updates to Building 7
Fall 2024 President’s Update
EMAIL—President’s Beginning of Term Update
C4 Committee Charter

Committee Organizational Chart, including input opportunities
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https://drive.google.com/open?id=1XGXU7B8F6KUPDTEhaBkPlN38ERhIA2jL&usp=drive_fs
https://drive.google.com/file/d/1l6eSGnH8uqOJO9XWvyLQjcxRayT089m-/view?usp=drive_link
https://drive.google.com/open?id=1lFTMKsbKYBQuN-XcpuG1HvI9q09JLVoH&usp=drive_fs
https://drive.google.com/open?id=1lFtwZL09Xt59iPELf-DSUwMRBYn-CyI6&usp=drive_fs
https://drive.google.com/open?id=1l344q1FX8dlDEqc9siznzgcop-VVry0w&usp=drive_fs
https://drive.google.com/file/d/1isucOzu7Z5eJjeSBVRiAHm8nn9OvK7fG/view?pli=1
https://drive.google.com/open?id=1tKa5k0N7PMxbTjX-qrnAKyTSxSVsvu2-&usp=drive_fs
https://drive.google.com/open?id=1XIadWA0y81DCBnqMdfEw8Yer5XS7xsum&usp=drive_fs
https://drive.google.com/open?id=1XJLrPNMWNJN2uw_Ek52OQxOdnqLEuahh&usp=drive_fs
https://drive.google.com/open?id=1XKB3gv2Rz_O5Z07z10TxeltDDFaPTzRn&usp=drive_fs
https://drive.google.com/open?id=1z6rOcjhmFYJEeKBu-uBVRmdCYr6JbLNQ&usp=drive_fs
https://drive.google.com/open?id=1XLuW3OZf8vUZw0_eUA1wzRt_kFH3S1Db&usp=drive_fs
https://drive.google.com/file/d/1v7bhDJOYT6XFVOgaUZHJwsj3W9ddunTL/view?pli=1
https://drive.google.com/open?id=1jGpu0MrlQY673W1flBUNEZlHxTKr5iv1&usp=drive_fs
https://drive.google.com/file/d/1jC9tytZBTc9d22CRncF5wDkDRpygPLjw/view?pli=1
https://drive.google.com/open?id=1XPu9GN85kC4B9jp6svtsJaSMEdOZatMc&usp=drive_fs
https://drive.google.com/open?id=1YP1Bf9mszOF1I-wXYfRGRq1oHhACq83N&usp=drive_fs
https://drive.google.com/open?id=1XR0BqFWocxITloHpjEWxTNRB3dnF0xoE&usp=drive_fs
https://drive.google.com/open?id=1XVSqcDz4uXjxje5h3bDgrhwJn1IZ1yLU&usp=drive_fs
https://docs.google.com/spreadsheets/d/1n54cWeQX7WM6zAt7XFxoPfwp-F8Fc2Bn/edit?usp=sharing&ouid=108465004125126867589&rtpof=true&sd=true
https://publicate.it/p/lWETcJ4LB.2d440563
https://drive.google.com/file/d/1-k4gql5bsVB3IuiBxVObQpB2r_6aAbBT/view?usp=drive_link
https://drive.google.com/file/d/1-guoLMQGNEjkKr2lpESeQhWpFzpwRcYY/view?usp=drive_link
https://drive.google.com/file/d/1-auI1ODhozfcOsMf_4oGx65zAG1VR54P/view?usp=drive_link
https://drive.google.com/open?id=1-NDSYgYACGG8tdt8hpWtR_ih0tKiDe0R&usp=drive_fs
https://drive.google.com/open?id=1XVYqrSr5Rv14Sy7jMvovhHwkhQpNyAMy&usp=drive_fs
https://drive.google.com/open?id=1r0GokRwXBVJh-FAz8aKUjqKj4tnoZfJw&usp=drive_fs
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